National East Asian Languages Resource Center
at the Ohio State University and

Chinese Language Association of
Secondary-elementary Schools

Co-present

CLASS Professional Standards
for k-12 Chinese Teachers

ACKNOWLEDGMENTS

The Chinese Language Association of Secondary-Elementary Schools (CLASS) is
delighted to celebrate its 20th anniversary by presenting these professional standards for
the field of K—12 Chinese language teaching.

Since its establishment in 1987, CLASS has been at the forefront of the national
initiatives to promote the teaching and learning of Chinese language in K-12 schools.
One of CLASS’s many contributions to the field of world languages education in the
United States is its leadership in the development of the Chinese-specific learning
standards for K-12 Chinese language students. These standards were published by the
National Standards in Foreign Language Education Project to tailor the generic national
standards to the specific needs for the ten most commonly taught languages in U.S.
schools (the third edition was published in 2006). As the national standards movement in
the field of world language education seeks to raise the level of expectations for all
language learners, CLASS has taken a strong position to prepare well-trained teachers of
Chinese in order to unify teachers’ efforts in implementing the standards in their
classrooms. Because Chinese language programs in many areas of the country are still in
the early stages of development, CLASS is a resource for Chinese teachers, foreign
language specialists, school administrators, parents, and policymakers who recognize the
importance of effective language instruction through the study of Chinese cultures taught
by professional teachers of Chinese.

The Professional Standards for K—12 Chinese Teachers is the outcome of a collaborative
project entitled “CLASS ACT: Articulation Collaboration for Teachers,” jointly
sponsored by CLASS and the National East Asian Languages Resource Center
(NEALRC) at The Ohio State University. CLASS thanks Dr. Galal Walker, director of
NEALRC, whose leadership and determination provided the driving force for the
development and success of this most important project.



Every effort was made to ensure that this professional standards document is the product
of the Chinese language teaching field. CLASS expresses its utmost appreciation to the
advisory consultants and the task force that committed their time and knowledge to make
this publication possible. The draft of the final document was released and distributed to
all CLASS members and foreign language specialists in 2006. Special thanks go to the
many individuals who contributed revision suggestions based on their experiences. Their
dedication to the profession and to raising the quality of Chinese education is
commended.

We wish to acknowledge our debt to Janis Jensen and Janice Dowd for their review and
comments on several drafts of the manuscript. We are similarly indebted to Jin Li, Lixa
Chen, Lily Zhang, and Yuanyuan Zhang from Beijing Language and Culture University
for translating the document into the Chinese version. Special thanks also go to Carol
Chen-Lin, Dali Tan, Shouping Li, Joyce Ranieri, Yuanchao Meng for their enormous
contributions to editing and refining the Chinese translation. All of the task force
members, advisory consultants, and reviewers listed on the following pages deserve
special mention. Without the dedication and energy of all of these individuals, this
document would not have been possible.

CLASS is pleased to have this volume published by the National East Asian Languages
Resource Center of The Ohio State University. We are indebted to Dr. Minru Li for
initiating the manuscript preparation, managing the editing, and seeing it to its
completion; Brix Garcia for designing the cover; and Melissa Gruzs for helping to
copyedit the manuscript.

The completion of this document is due, most of all, to Dr. Yu-Lan Lin, CLASS
Executive Director, and Chih-Wen Su, Chair of the Curriculum Committee. They assisted
me tirelessly in corresponding with all the parties involved, meeting deadlines,
composing and distributing drafts, setting up meetings, and managing all the other tasks
involved in a successful project. | could not have done this without them.
Finally, CLASS is grateful to the many individuals who made contributions and whose
names cannot be cited individually. It is our sincere hope that these professional
standards will continue to assist teachers, teacher trainers, and program administrators in
working together to build and sustain successful Chinese language programs.

CLASS ACT Task Force Articulation Collaboration for Teachers

Carol, Chen-Lin, Choate Rosemary Hall, Wallington, CT

Su-Chuan Chung, Amherst Chinese School, Amherst, MA

Lucy C. Lee, Livingston High School, Livingston, NJ

Shouping Li, McDowell Intermediate High School, Erie, PA

Yu-Lan Lin, Boston Public Schools, Boston, MA

Diane Mammone, Quabbin Regional High School, Barre, MA

April Song, George Jackson Elementary School, Jericho, NY
Chih-Wen Su, Amherst Regional Middle/ High Schools, Amherst, MA



Dali Tan, Landon School, Bethesda, MD
Min Zhang, Indiana Academy, Muncie, IN
Catherine Yen, Lincoln High School, San Francisco, CA

ADVISORY CONSULTANTS

Jianhua Bai, Kenyon College, Gambier, OH

Richard Chi, University of Utah, Salt Lake City, UT

Janice Dowd, Teaneck Public Schools, Teaneck, NJ

Janis Jensen, New Jersey Department of Education, NJ

Cornelius C. Kubler, Williams College, Williamstown, MA

Roberta Martin, Columbia University, New York, NY

Martin Smith, Edison Public Schools, Edison, NJ

Galal Walker, Ohio State University, Columbus, OH

Tao-Chung (Ted) Yao, University of Hawaii at Manoa, Honolulu, HI
Tianwei Xie, California State University, Long Beach, CA

REVIEWERS

Derlin Chao, Hunter College, New York, NY

Vicky Chang, Forest Ave. Elementary Schools, Verona, NJ
Xiaolin Chang, Lowell High School, San Francisco, CA
Lixia Chen, Beijing Language and Culture University, China
Chris Delucia, The Hill School, Pottstown, PA

Haiyan Fu, Northside College Prep., Chicago, IL

Rebecca He, Evangelical Christian School, Ft. Myers, FL
Jia-Pei Hou, H. B. Whitehome Middle School, Verona, NJ
Baocai Jia, Cupertino High School, Cupertino, CA

Julia Kessel, New Trier High School, Chicago, IL

Claire Kotenbeutel, Wisconsin Department of Public Instruction
Stella Kwoh, California State University, CA

Betty Lau, Franklin High School, Seattle, WA

Li Li, Potomac Elementary School, MD

Jennifer Li-Chai Liu, Indiana University, Bloomington, IN
Qingsong Luo, Renmin University, Beijing, China

Scott McGinnis, Defense Language Institute, Arlington, VA
Yuanchao Meng, Dak Hill Middle School, Newton, MA
Joyce Ranieri, The Spence School, New York, NY

Jeannine Subisak, Columbus Academy, Columbus, OH
Natasha Pierce, James Madison Memorial HS, Madison, WI
Shou-Hsin Teng, Graduate Institute of TCSL, Taipei, Taiwan
Lei Wu, St. Paul's School, Concord, NH

Shuhan C. Wang, Asia Society, New York, NY



Ginchi Wuu, Clear Brook High School, Houston, TX
Yunian Zhang, West Potomac High School, Fairfax, VA
Xiaodong Zhao, The Winsor School , Winsor, MA

INTRODUCTION

Teaching and learning Chinese language and culture hold an increasingly vital place in
American education because of the emergence of China as a major player on the 21st-
century world scene. The promotion and development of Chinese language education in
grades K-12 are of critical importance to the United States in terms of future economic
opportunities and increasingly dynamic, interactive global communities. Before the
1980s, there was little need for colleges to pay attention to pre-collegiate Chinese
language instruction because so few students, other than ethnic Chinese, entered college
with any prior exposure to the Chinese language. However, this situation has been
changed since 1982 when the Geraldine R. Dodge Foundation began a decade of
sustained investment in the development of secondary school Chinese programs. Now,
there is some anecdotal evidence that post-collegiate careers are being built upon
exposure to Chinese that began in K-12 schools.

In recent years, there has been a dramatic increase in the number of K-12 schools
offering Chinese, which has created a huge demand in school districts for trained and
licensed Chinese language teachers. Expansion in the type and number of K-12 Chinese
programs also has coincided with the national standards movement to develop long,
sequenced standards-based instruction that begins language studies in the early grades,
including kindergarten. To date, many schools have not been able to start or fully expand
their Chinese programs because of a lack of highly trained and qualified teachers.

CLASS, a national organization serving the K-12 Chinese teaching profession, has
responded to these needs of the field by working closely with faculty at The National
East Asian Languages Resource Center (NEALRC) at The Ohio State University. In
2001, NEALRC funded a collaborative project titled “CLASS ACT: Articulation
Collaboration for Teachers” to develop a set of recommendations for certifying teachers
of Chinese at the K-12 schools. In 2003, based on the certification criteria recommended
by the CLASS ACT Task Force, CLASS and NEALRC expanded the project to focus on
the development of professional standards for entry-level Chinese teachers at elementary
and secondary schools.

These professional standards for beginning Chinese teachers were developed by a task
force appointed by the Professional Development Committee and Curriculum Committee
of CLASS. All task force members were practicing K—12 teachers representing both
public and private schools in urban and suburban settings. The task force included both
native speakers from a variety of backgrounds in the Chinese-speaking world (China,
Hong Kong, Taiwan, and overseas Chinese communities) and nonnative speakers who
received their Chinese education primarily at U.S. colleges and who had spent varying
amounts of time in China, Hong Kong, and/or Taiwan. Since 2005, a draft of this



document has been circulated to practicing K-12 Chinese teachers, Chinese scholars and
instructors at colleges, state and local school district supervisors, experts in the world
language teaching field, and statewide focus groups representing various educational
organizations. Every effort has been made to ensure that this document has thoughtfully
considered what a beginning Chinese teacher must know and be able to do in order to
teach Chinese effectively.

This document describes the knowledge, skills, and teacher dispositions that beginning
teachers should possess to meet expectations for quality instruction in the Chinese
language and culture. The standards were developed to facilitate the introduction of
beginning Chinese language teachers into their professional roles and responsibilities by
providing a new prospect of the scope and complexity of the teaching profession. The
standards are set forth not as regulations to dictate the specific actions of teachers, but
rather to guide K-12 Chinese teachers as they build on their pre-service preparation and
develop habits of lifelong professional development. This document also aligns standards
for initially licensed K-12 Chinese teachers with Model Standards for Licensing
Beginning Foreign Language Teacher, developed by the Interstate New Teacher
Assessment and Support Consortium (INTASC) in 2003; Standards for Foreign
Language Learning in the 21st Century, developed by National Standards in Education
Project in 1999; and the Chinese Language Specific Standards for K-12 Learners, 43¢

AN 3] K40 developed by CLASS in 1998.

This set of professional standards outlines what beginning K—12 Chinese teachers within
their first three years of experience should know and be able to do to guide students
effectively in learning Chinese language and culture. School administrators, supervisors
of world languages, state licensing officers, and directors of teacher education programs
will find these standards a useful guide for setting policy in hiring and certifying new
teachers or in the preparation, licensure, and professional development of highly qualified
Chinese language teachers. These standards are designed to be used by Chinese teachers
to prompt reflection about student learning and teaching practices; formulate professional
goals to improve teaching practices; and guide, monitor, and address the progress of their
content knowledge and skills toward professionally accepted benchmarks. School
administrators can refer to these standards to design an integrated formative assessment
system that will support teachers’ professional growth during the induction period and
throughout their teaching career, and will enable teachers to derive maximum benefit
from these teaching standards.



An Overview of the Twelve Professional Standards for
K-12 Chinese Language Teachers
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STANDARD 1: Language Proficiency

Standard 1: Teachers demonstrate a high level of competency as model users of the
Chinese language. They function effectively in the interpersonal, interpretive, and
presentational modes of communication within culturally appropriate contexts.
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STANDARD 2: Linguistic Competency

Standard 2: Teachers demonstrate a broad knowledge and understanding of Chinese
linguistics and the salient features of Chinese grammar. They understand the importance
of teaching grammar and language usage within age and culturally appropriate contexts.
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STANDARD 3: Cultural Knowledge

Standard 3: Teachers possess broad and deep knowledge of the diverse cultures in the
Chinese-speaking world. They understand that the continuous and systematic integration
of Chinese culture is essential to the teaching and learning of Chinese language.
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STANDARD 4: Second Language Acquisition

Standard 4: Teachers understand and know how to adapt current learning and second
language acquisition research, methodologies, materials and technologies to help all
Chinese language learners reach their full second language potential.
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STANDARD 5: Child Growth and Development

Standard 5: Teachers understand how children and adolescents learn and develop, and
seek to provide language learning experiences that are developmentally appropriate and
challenging for the age and grade level of their students.

PRE 5: JLERIBRAIR R

bR 5. UM LB S DEREINEEHN, W a0 kg, =24t
EPERBZEAIN .

STANDARD 6: Diverse Learners

Standard 6: Teachers recognize and help students to succeed within the context of
differences and similarities in approaches to language learning. They design



differentiated instruction that addresses student diversity within the Chinese language
classroom.
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STANDARD 7: Learning Environment

Standard 7: Teachers know how to create and maintain a supportive environment that
fosters active language learning in a variety of settings.
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STANDARD 8: Instructional Planning and Strategies

Standard 8: Teachers understand standards-based instructional planning and create spiral
curricula that focus on what students need to know and be able to do with the Chinese
language. They know how to employ a variety of instructional strategies that enable
students to engage in real-world tasks that are meaningful and interesting to them.
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STANDARD 9: Assessment

Standard 9: Teachers understand that assessments are frequent, varied and explicitly
linked to the content and skills of standards-based instruction. They assess how well
students can create with language to communicate in a grade-level appropriate cultural
context through multiple measures and performance-based tasks.
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STANDARD 10: Communication Skills

Standard 10: Teachers understand and can use effective verbal, nonverbal, and written
communication techniques to foster and support interaction in the classroom and school
community.
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STANDARD 11: Technology Knowledge and Skills

Standard 11: Teachers understand technology supports the teaching and learning of
language and culture and provides tools, strategies and practices that motivate student
interest and increase performance. They incorporate technology into lesson planning
and instructional delivery.
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STANDARD 12: Professional Development

Standard 12: Teachers actively participate in the professional community, engage in a
wide range of reflective practices, and pursue opportunities to grow professionally.
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If you would like to know more about Professional Standards for
K-12 Chinese Language Teachers, please contact:
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Foreign Language Publications at The Ohio State University
Email: flpubs@osu.edu
Phone: 1-800-678-6999
614-292-3838
Fax 614-688-3355
Website: http://flpubs.osu.edu
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